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EARLY YEARS FOUNDATION STAGE POLICY 

 
Rationale 
 
The fundamental principle of Naima JPS in achieving its aims is due regard that learning and 
development of a child is a partnership between parents, teachers and pupil. Children 
develop rapidly during these years: physically, intellectually, socially and emotionally. The 
essential skills they need for the future will be acquired by the interaction of learning 
opportunities taking account of individual learning styles and personality. Children learn in a 
complex way and are influenced by everything in their environment using their senses to 
explore and make sense of the world around them. They learn through play, through 
interaction with adults and other children and through a variety of planned activities. 
 
The Early Years Foundation Stage builds on children’s previous learning, establishing solid 
foundations, ensuring they can continue to flourish throughout their school years and 
beyond – essentially amounting to lifelong learning. It prepares children for learning in Key 
Stage 1.  

We adhere to the Statutory Framework of the EYFS and the four guiding principles that shape 
practice within Early Years settings.  

• Every child is a unique child, who is constantly learning and can be resilient, capable, 
confident and self-assured 

• Children learn to be strong and independent through positive relationships 

• Children learn and develop well in enabling environments, in which their experiences 
respond to their individual needs and there is a strong partnership between practitioners 
and parents and/or carers 

• Children develop and learn in different ways and at different rates 

Principles into practice 

As part of our practice we: 

• Provide a balanced curriculum, based on the EYFS, across the seven areas of learning, 
using play as the vehicle for learning 

• Promote equality of opportunity and anti-discriminatory practice. We provide early 
intervention for those children who require additional support 

• Work in partnership with parents and within the wider context 

• Plan challenging learning experiences, based on the individual child, informed by 
observation and assessment 

• Provide opportunities for children to engage in activities that are adult-initiated and child-
initiated, supported by the adult 



 

 

 

 

 

 

 

  

• Have a key person approach to develop close relationships with individual children 

• Provide a secure and safe learning environment indoors and out 

 
AIMS OF EARLY YEARS FOUNDATION STAGE 
 

• To offer a safe environment for children to learn in. 

• To offer children broad and balanced experiences. 

• To create an interesting and stimulating learning environment which is also safe and 
secure. 

• To establish firm foundations for learning. 

• To foster a sense of self-confidence and a desire to explore. 

• To promote independence. 

• To celebrate achievements of all the children in all the areas of learning. 
 
In the EYFS we are fully committed to the teaching of British Values. This is incorporated 
into our everyday teaching through circle times and topic work.  

 

“Fundamental British values, first set out in the Government’s Prevent strategy, are 
democracy, the rule of law, individual liberty and mutual respect and tolerance of different 
faiths and beliefs. The promotion of fundamental British values will be reflected in the Early 
Years Foundation Stage (EYFS) and exemplified in an age-appropriate way through practice 
guidance” 
 
The British Values will be taught within the following areas as written below: 
 
• Democracy – making decisions together (PSE, CL) 
• The rule of law – understanding rules (PSE, CL) 
• Individual liberty – freedom for all (UW, CL & PSE) 
• Mutual respect – treat others as you would want to be treated (PSE) 
• Tolerance of those of different faiths and beliefs – (UW) 
 
Implementation of Aims 

 

We plan an exciting and challenging curriculum based on our observation of children’s 
needs, interests, and stages of development across the seven areas of learning to enable 
the children to achieve and exceed the early learning goals.  

All the seven areas of learning and development are important and inter-connected. 

Three areas are particularly crucial for igniting children's curiosity and enthusiasm for 
learning, and for building their capacity to learn, form relationships and thrive. 

These three areas are the prime areas: 

• Communication and Language – Listening, Attention and Understanding 



 

 

 

 

 

 

 

  

 
o ability to communicate in speech, including listening skills; 
o join in with 1:1, small group and class discussions 
o follow instructions 
o express their own ideas and feelings  
o enjoyment of books and an ability to share them; 

 

• Personal, Social and Emotional Development – Self Regulation, Managing Self and 
Building Relationships 
 

o work and play together co-operatively and constructively;  
o have an awareness of and respect for self and others and regulate behaviour 

accordingly;  
o give focused attention to what teachers say and follow instructions even 

when engaged in another activity 
o Be confident to try new activities and show independence, resilience and 

perseverance in the face of challenge  
o Manage their own basic hygiene and personal needs, including dressing, 

going to the toilet, oral hygiene and understanding the importance of healthy 
food choices. 

o develop a sense of right and wrong; fairness and justice; 
o form positive relationships with peers and adults 
o develop in keeping with the precepts of Judaism. 

 

• Physical Development - Fine Motor Skills and Gross Motor Skills 
 

o Negotiate space and obstacles safely, with consideration for themselves and 
others; 

o Demonstrate strength, balance and coordination when playing 
o Move energetically, such as running, jumping, dancing, hopping, skipping and 

climbing 
o Hold a pencil effectively in preparation for fluent writing – using the tripod 

grip in almost all cases; 
o Use a range of small tools, including scissors, paint brushes and cutlery; 
o Begin to show accuracy and care when drawing. 

 

Children are also supported through the four specific areas, through which the three prime 
areas are strengthened and applied. 

The specific areas are: 

 

• Mathematics – Number and Numerical Pattern 
 

o Have a deep understanding of number to 10, including the composition of 
each number;  



 

 

 

 

 

 

 

  

o Subitise (recognise quantities without counting) up to 5;  
o Automatically recall (without reference to rhymes, counting or other aids) 

number bonds up to 5 (including subtraction facts) and some number bonds 
to 10, including double facts.  

o Verbally count beyond 20, recognising the pattern of the counting system;   
o Compare quantities up to 10 in different contexts, recognising when one 

quantity is greater than, less than or the same as the other quantity;  
o Explore and represent patterns within numbers up to 10, including evens and 

odds, double facts and how quantities can be distributed equally. 
 

• Literacy – Comprehension, Word Reading and Writing  
 

o Demonstrate understanding of what has been read to them by retelling 
stories and narratives using their own words and recently introduced 
vocabulary;  

o Anticipate – where appropriate – key events in stories;  
o Use and understand recently introduced vocabulary during discussions about 

stories, non-fiction, rhymes and poems and during role-play.  
o Say a sound for each letter in the alphabet and at least 10 digraphs;  
o Read words consistent with their phonic knowledge by sound-blending;  
o Read aloud simple sentences and books that are consistent with their phonic 

knowledge, including some common exception words. 
o Write recognisable letters, most of which are correctly formed;  
o Spell words by identifying sounds in them and representing the sounds with a 

letter or letters;  
o Write simple phrases and sentences that can be read by others 

 

• Understanding the World – Past and Present, People, Culture and Communities and The 
Natural World 
 

o learn about their locality, their immediate environment using observations, 
maps and so on – home and school; 

o Know some similarities and differences between different religious and 
cultural communities in this country, drawing on their experiences and what 
has been read in class;  

o Explain some similarities and differences between life in this country and life 
in other countries, drawing on knowledge from stories, non-fiction texts and – 
when appropriate – maps. 

o Talk about the lives of the people around them and their roles in society;  
o Know some similarities and differences between things in the past and now, 

drawing on their experiences and what has been read in class;  
o Understand the past through settings, characters and events encountered in 

books read in class and storytelling. 
o Explore the natural world around them, making observations and drawing 

pictures of animals and plants;  



 

 

 

 

 

 

 

  

o Know some similarities and differences between the natural world around 
them and contrasting environments, drawing on their experiences and what 
has been read in class;  

o Understand some important processes and changes in the natural world 
around them, including the seasons and changing states of matter. 

o  

• Expressive Arts and Design- Creating with Materials and Being Imaginative and 
Expressive 
 

o Safely use and explore a variety of materials, tools and techniques, 
experimenting with colour, design, texture, form and function;  

o Share their creations, explaining the process they have used;  
o Make use of props and materials when role playing characters in narratives 

and stories.  
o Invent, adapt and recount narratives and stories with peers and their 

teacher;  
o  Sing a range of well-known nursery rhymes and songs; Perform songs, 

rhymes, poems and stories with others, and – when appropriate – try to 
move in time with music. 

For a more detailed explanation, please refer to the EYFS Statutory Framework (recently 
updated) 

Practitioners working in the Pre-Nursery will focus strongly on the three prime areas, which 
are the basis for successful learning in the other four specific areas. The three prime areas 
reflect the key skills and capacities all children need to develop and learn effectively, and 
become ready for school. The balance will shift towards a more equal focus on all areas of 
learning as the children move through the Early Years and grow in confidence and ability 
within the three prime areas. 

Children are provided with a range of rich, meaningful first-hand experiences in which 
children explore, think creatively and are active. We aim to develop and foster positive 
attitudes towards learning, confidence, communication and physical development. 

Screen time is limited and used for educational purposes only. We have regard to the 
guidance set out by the government for screen time use. Stories are read to children and 
are rarely ever shown on a screen, exceptions would be if we did not have the book in 
school. Screens are only ever used to enhance learning and topics. We endeavour to make 
sure there are no adverts whilst watching anything from the internet.  

As a team, we write long term and medium-term plans using the EYFS based on a series of 
topics each of which offers experiences in all seven areas. These plans then inform our 
short-term weekly planning, alongside our observations, which remains flexible for 
unplanned circumstances or children’s responses and interests.  

 

 

 



 

 

 

 

 

 

 

  

THE IMPORTANCE OF PLAY IN THE EARLY YEARS CURRICULUM 
 
A paramount feature of young children’s learning is that of play. Skills, attitudes, concepts, 
knowledge and understanding can be developed through play. 
 
In order for play to be valued and for children to receive quality experience we ensure that: 
 

• play is planned for on a structured and unstructured basis; 

• play is observed as part of assessment; 

• adults are sensitive to the needs of the children; 

• opportunities are given for children to play on their own, in pairs and in groups; 

• children can ask questions, share discoveries and talk to adults about their play. 
 
Through play, children practice and consolidate learning. In their play young children learn 
to: 
 

• solve problems 

• share and negotiate 

• communicate and develop language skills  

• develop self-confidence 

• predict, apply and test skills 

• investigate and explore 

• order and sequence 

• have ideas 

• develop initiative 
 
PARTNERSHIP WITH PARENTS 
 
We acknowledge that parents are children’s first and most enduring educators. 
 
We encourage the support of parents by: 
 

• showing respect and understanding for the role of the parent in the child’s education; 

• listening to accounts of their child’s developments and any concerns they might have; 

• being flexible in arrangements for settling children in; 

• making them feel welcome by being friendly and approachable; 

• inviting parents to introductory meetings about Nursery and Reception classes;  

• keeping them informed about progress, development and curriculum by sending,  Pre-
Nursery, Nursery and Reception Newsletters sent on tapestry, weekly school newsletter, 
and two parents’ evenings and two school written reports (using Tapestry where 
appropriate) 

• Encouraging good home school links- for example, Pre-Nursery, Nursery and Reception 
newsletter on Tapestry, Reception reading record book/ communication book.  



 

 

 

 

 

 

 

  

• Inviting parents to share expertise by accompanying school trips and helping with 
celebrations. Parents are encouraged to help enhance topics such as ‘people and their 
jobs’ by talking about their jobs and ‘People from around the world’ talking about their 
country of birth.  

• Parents are invited to spend a morning/ afternoon in the Nursery to see their child in 
their school environment and observe the learning that takes place.  

• Parents invited to watch Nursery Kabbalat Shabbat on a rota basis  

• Reception parents are invited to ‘show and tell’ for their child and read a story to the 
class.  

• Parent questionnaires and observation booklet about their child spring term. 
 
Important information for parents: 
 

Important information 
for Parents/Carers 

Where this information can be found 

How the EYFS is being 
delivered in the setting, and 
how parents and/or carers 
can access more information. 

• In this booklet 
• Curriculum letter/ class timetables, which will be sent to 

you in September 
• On the school website, please read the relevant policy on 

the EYFS tab: EYFS Daily Routine Daily, EYFS Jolly 
Phonics Policy, Key Person Policy, EYFS Policy 

The range and type of 
activities and experiences 
provided for children, the 
daily routines of the setting, 
and how parents and carers 
can share learning at home. 

• In this booklet 
• Curriculum letter/ class timetables, which will be sent to 

you in September 
• Weekly newsletters 
• Tapestry 
• On the school website, please read the relevant policy on 

the EYFS tab: EYFS Daily Routine Daily, EYFS Jolly 
Phonics Policy, Key Person Policy, EYFS Policy. 

How the setting supports 
children with special 
educational needs and 
disabilities. 

• In this booklet 
• On our school website, please read our policies on: 

Disability Accessibility Plan, Equal Opportunities Policy 
And Learning Support Policy. 

Food and drinks provided for 
children 

• In this booklet 
• The parent Information Booklet sent to you before your 

child joined Naima. 
• On the school website: EYFS Food and Drinks Policy 

This includes the procedure 
to be followed in the event 
of a parent and/or carer 
failing to collect a child at the 
appointed time, or in the 
event of a child going 
missing at, or away from, the 
setting. 

• In this booklet 
• The parent Information Booklet sent to you before your 

child joined Naima. 
• On the school website, please read the relevant policies 

on the Safeguarding tab: Attendance Children Missing 
from Education Policy, Late Collection Policy, Missing 
Child Policy, Non-Collection of Child Policy. 



 

 

 

 

 

 

 

  

How staffing in the setting is 
organised. 

• In this booklet 
• On the school website, please read the relevant policy on 

the EYFS tab: EYFS Staffing Arrangements 

The name of their child’s key 
person and their role 

• In this booklet, staffing in the class 
• Key person Letter sent to parents in September to advise 

you who your child’s Key Person is. 
  

A telephone number for 
parents and/or carers to 
contact the provider in an 
emergency 

• In this booklet 
• The school phone number can be found at the bottom of 

this booklet, in the Parent Information booklet emailed to 

you and on the school website. Naima Jewish 

Preparatory School - EYFS 

  

ADMISSION AND INDUCTION  
 
Parents applying for a place in Pre-Nursery, Nursery and Reception are invited to tour the 
school with the Head. They also meet with the Head of Jewish Studies who explains the 
Jewish nature of the school as well as The Head of Nursery and or The Head of EYFS. In the 
summer term prior to a child moving into Nursery or Reception an informal meet the 
teacher’s morning or evening is organised and discussion takes place. Nursery children are 
invited to a ‘meet and greet’ morning with their parents. This is a play opportunity for staff 
to meet the children and parents and for the child to familiarise themselves with their new 
classroom and teachers.  
 
Before moving to Reception, the Nursery children have many opportunities to play with each 
other in the afternoons during structured free flow play to familiarise them with their 
prospective new environment. This takes place in the Summer Term. Parents of incoming 
Nursery and Reception children are invited to an information morning or evening during the 
Summer Term so that they can meet their child’s teacher, who will answer any questions 
they may have. Teachers have a handover meeting in the last few weeks of July to discuss 
the children that will be in their classes. Reception teachers meet with their parents to 
discuss the EYFSP final results. 

 
PLANNING & EVALUATION 

 
Long-term plans, which are written during the weeks preceding the commencement of the 
academic year, look at the needs of the children and the planned curriculum over a year. In 
Pre-Nursery and Nursery, topical themes are chosen to give opportunities for learning and 
are discussed and agreed amongst the staff to ensure that everyone can contribute to the 
project. In Reception, all seven areas of learning are identified in the yearly matrix (long-
term planning). This long-term overview ensures progression and a balanced curriculum. 

 
In Pre-Nursery and Nursery, medium-term plans are written termly covering the topics laid 
out in the matrix (long-term plans) according to Early Years Outcomes. Decisions regarding 
forthcoming outings are made at this stage. In Reception, medium-term plans incorporate 
the Early Years Outcomes.  
 

https://www.naimajps.org.uk/EYFS/
https://www.naimajps.org.uk/EYFS/


 

 

 

 

 

 

 

  

More detailed plans are written weekly giving flexibility to allow for children’s needs and 
interests. Short-term plans enable staff to organise sessions that will include the span of 
ability within the group to ensure that each child works at their own pace to achieve their 
potential. Staff meet weekly to discuss responsibilities for resources and preparation. 

 
Staff discuss daily how sessions will be implemented and reiteration is made of staff 
responsibilities and acknowledgement of children requiring individual attention. 

 
Evaluations are written as each session or ongoing activity concludes. These note if aims 
have been reached and provide a record of work covered. This gives an informed account 
for progressive planning.  
 
Copies of long, medium and short-term plans, as well as weekly evaluations, are kept on the 
schools P:/drive.  

 
ASSESSMENT, RECORDING AND REPORTING POLICY 

 
Assessment in the EYFS mainly takes place through observation on a daily basis, and targets 
are identified for future planning; there is a clear link between assessment and planning. 
Through assessment the school aims to discover: 

 

• what a child can do; 

• what a child understands; 

• a child’s learning behaviour; 

• what the child needs next in all areas of development: emotional social, 
intellectual and physical; 

• obstacles to learning (that may require additional help). 
 
Importantly, children are included in the assessment process through discussions about 
likes, dislikes and achievements in a Self-Evaluation Form (SEF). 
 
Children are assessed according to the Early Years Outcomes and The Early Years 
Foundation Stage Profile in Reception. 
 
The Benefits of Assessment 
 

• For children, the benefits are to understand what is being learned and to celebrate what 
has been achieved. 

• For staff, the benefits are to provide a range of information which will help them plan 
effectively and monitor progress to ensure that children’s individual learning needs in all 
areas of development are met. 

• For parents, the benefits are to be informed about their child’s achievement and 
progress which will encourage their involvement and contribution. 

• For other educational professionals, the benefits are to provide relevant information. 
 



 

 

 

 

 

 

 

  

Evidence will be gathered by 
 

• observing what the child does, 

• listening to what the child says; to adults, other children, on his/her own, 

• asking the child questions relevant to what he/she is doing and ensuring that he/she has 
plenty of opportunity to respond,        

• collecting evidence of the child’s work, filing or sending to parents on Tapestry. 

• Baseline and final assessments, which also involve assessments during designated 
assessment weeks, and planned assessments which monitor progress towards the Early 
Learning Goals, 

• speaking to parents about child’s learning out of school – information, 

• Taking photographic evidence using Tapestry in Pre Nursery, Nursery and Reception. 
 
Formative Assessments 
 

• observations, jottings, notes kept by staff, 

• Portfolio (Reception only) - folder containing samples of children’s work.  

• Class lists focusing on progress/development, 

• Nursery – newsbook with child’s thoughts, ideas (scribed by staff), 

• Reception – written language and number books. All work dated and notations made by 
staff on progress, 

• Reception – reading records. Reading record books are sent home and provide a way of 
staff and parents informing each other of children’s progress/development. 

 
Formative assessment helps to inform summative assessment. 
 
Summative Assessment 
 

• Information gathered in an open evening in the Summer term prior to child starting 
Nursery or Reception,  

• Word Portrait forms completed by parents prior to child entering Nursery and Reception, 

• On Entry children in Nursery and Reception are assessed for maths and literacy in an 
online baseline assessment.  

• Wellcomm Language Assessment completed with children as per assessment timeline 

• In Nursery, assessments are completed in the Nursery assessment booklet. 

• Parent’s Evening during Autumn term to discuss the summary of Formative 
Assessments,  

• Progress report sent to parents for Nursery and Reception in December 

• Mid Year assessments in all EYFS classes, use of Malt 5 maths assessment in Reception. 

• Final assessment in all EYFS classes, 

• End of year online assessments for Nursery and Reception completed to see progress 
made. 



 

 

 

 

 

 

 

  

• Written report for parents in Summer term for all EYFS classes, 

• Transfer meeting with all EYFS staff and Reception and Year 1 staff in Summer term, 

• Foundation Stage Profile is passed on to Year 1 staff, 

• Pre-Nursery –Two-Year-Old Progress Check, 

• Reception meeting with parents to discuss reports and EYFSP data. 
 
Assessment is diagnostic and highlights a child’s needs and progression. 
See SEND policy. 
 
See EYFS assessment process for more information. 
 
Monitoring Procedure 
 

• Evaluating termly schemes, weekly plans. 

• Daily staff planning. 

• Internal/ local school Moderation  

• Work scrutiny 

• Lesson observations 
 
Associated Policies 
 

• For further details of overall approach to assessment refer to whole school Assessment, 
Recording and Reporting, 

• SEND Policy, 

• Differentiation Policy. 
 
ENGLISH AS AN ADDITIONAL LANGUAGE 
 
The Early Years Foundation Stage acknowledges the linguistic diversity of the children. 
There is a respect and celebration for each child’s cultural background that is central to our 
early years setting. Children see Jasmine for additional Language support on a weekly basis 
in small groups and in some cases individually should they need support. Wellcomm 
Language assessments are carried out on numerous occasions in the EYFS. The SALT comes 
into school weekly to work with certain children. 
 
EQUAL OPPORTUNITIES 
 
Boys and girls are given equal access to, and encouraged to take part in, all activities. 
Children are aware of the role of men and women in their immediate community and in 
wider society; children are provided with materials and resources which are free from 
discrimination and stereotyping. 
 
SPECIAL EDUCATIONAL NEEDS AND DISABILITIES 
 



 

 

 

 

 

 

 

  

Teachers follow the school’s Policy on Special Educational Needs and Disabilities and believe 
that early identification is crucial whilst not wishing to mislabel a child. Any concerns are 
discussed with parents and appropriate action is taken. For further details, refer to the 
school’s Policy on Special Educational Needs and Disabilities. These children will have an IEP 
and possibly an Intervention plan to work 1:1 with a member of staff to help bridge the 
gaps. If we are concerned about a child, teachers complete an Initial Concern form (IC) 
which is shared with the SENDCO.  
 
 
ABLE CHILD 
 
Children that exceed the EYFS curriculum will be moved onto the Year one curriculum to 
meet their targets. Children will have their own AC Intervention Plan. Opportunities such as 
weekly spelling tests and challenges will be given to extend these children’s learning. 
      
Safeguarding children in the EYFS  
 
The Deputy Designated Safeguarding Lead (DDSL) is the Head of EYFS- Danielle Karr who 
has responsibility for Safeguarding in the EYFS. The Safeguarding of all children in our care 
is paramount. Staff have regular Safeguarding training in order to keep them abreast of the 
latest laws and so that they are reminded of the signs and symptoms of abuse. During 
Supervision and Appraisal meetings we identify areas of training especially those in the area 
of Child Protection and Safeguarding. This way we can make sure all EYFS staff have regular 
and the most up to date training. We use the Governments strategy ‘Working Together to 
Keep Children Safe’, ‘Keeping Children Safe in Education 2026’ and our School Safeguarding 
and Child Protection Policy as our guide. We work closely with our families to support them 
with any family issues; we may get our school counsellor involved if needed.  
 
Safeguarding training for the EYFS staff must be renewed every 2 years. We have a yearly 
Safeguarding Inset training Every September, along with all staff in the school.  
 
We have a meeting with each child’s parents in the EYFS within the first 6 weeks where 
families can share any important information with us about their child’s needs and any other 
important information which may have some impact on the child’s day to day life at home or 
at school.  
 
We use My Concern as a way of keeping a log of issues or concerns that may arise with a 
child. These logs are kept and added to throughout the child’s school life at Naima and any 
major concerns are sent onto the child’s next school.  
 
Staff are fully aware that the use of mobile phones and taking images of children on their 
personal phones and devices is strictly prohibited. Any inappropriate behaviour shown by a 
member of staff for example sexualised or inappropriate language and or giving one child 
excessive 1:1 attention will not be acceptable at Naima JPS. The Head of the EYFS and the 
DSL will deal with any matters of Safeguarding and Child Protection. 
 
If a child does not arrive at school after the register has been taken, the school office 
call the parents/ carers to check why the child has not come in. If a child is 5 and 



 

 

 

 

 

 

 

  

over (of statutory school age) we follow the Attendance and Children Missing from 
Education Policy 2026. If a child is off sick for more than 4 days, the Key Person/ 
Class Teacher should give a courtesy call just to see how the child is. If a child needs 
hospitalisation due to an operation or an illness the Key Person or Class Teacher 
should call to make sure the child is ok.  

 
 
For further detailed information, please see our school Safeguarding and Child Protection 
Policy. 
 
Glossary of Terms 
 

• Early Years Foundation Stage – phase of education given to children birth-5 years old in 
Pre-Nursery, Nursery or Reception Class. 

• Early Years Outcomes – expectations for most children to reach by the end of 
Foundation Stage. They are organised into seven areas of learning. 

• Key Stage 1 – phase of education for children aged 5-7. 

• Early Years Foundation Stage Profile captures the Early Years Outcomes and Early 
Learning Goals. The Foundation Stage Profile will mainly be used as Summative 
assessment and will be updated regularly as a result of formative assessments and/or 
planned assessments. Internal moderation will occur with subject co-ordinators 
assessing a group of children according to a cross section of Early Learning Goals 
applicable to their department. This also ensures that staff from other key stages are 
aware of the EYFS curriculum and can incorporate it into whole school policy  

• SEND – Special Educational Needs and Disabilities. 

• AC- Able Child 

• Formative Assessment – ongoing assessment. 

• Summative Assessment – summary assessment. 
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